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Abstract
Therehasbeenagreatdealofresearchonthetopicofeffective
classroom anagementsincetheearly1970'swiththeclassicresearchof
Kounin.Thescopeofteacherbehaviorsthatfallunderclassroom
managementisverybroadandgoesbeyondtheissueofdiscipline.This
articlesummarizesffectivemanagementpracticesacrossdifferentgrade
levels.
Whyisclassroommanagementimportant?
Inaclassroom,conflictis inevitable.It isoneofthejobsoftheteachertodeal
withsuchconflicts.TireFirstDayso/School.byHarry& RosemaryWongpresents
classroom anagementasoneofthethreemajorelementsofbeinganeffectiveteacher.
TheothertwoareteachingforJessonmasteryandpracticingpositivexpectations.
Somebreakeffectiveteachingintotwomajorskills:instructionandmanagement
(Curwin& Mendler.1998& Evertson,Emmer.Sanford& Clements.1983).
Thus.ateachercannotbeeffectivewithoutbeingabletodealwithinevitable
conflicts.A teachermaybeveryknowledgeableabouthematerialandgoodat
instructionwithoutbeingskilledinclassroomanagement.Withoutclassroom
managementskills.theeffectivenessofgoodinstructionis lessened.Studentswillnot
absorbasmuchmaterial.andinstructionwill takelonger.In thewordsofDreikursand
Cassel."disciplineisthefulcrumofeducation.Withoutdisciplinebothteacherandpupil
becomeunbalancedandverylittlelearningtakesplace"(1972.p.19).
Whatissuccessfulclassroommanagement?
Classroom anagementhasbeendefinedas"theprovisionsandprocedures
necessarytoestablishandmaintainanenvironmenti whichinstructionandlearning
mayoccur"(Hofmeister& Lubke,1990,p. 162).Noticethathisdefinitionsaysnothing
- - --- -----
4aboutkeepingtheclassroomquiet.Thegoalistoguidethestudents"withoutletting
themrunwildoralternatelystiflingthem"(Dreikurs& Cassel,1972,p. 19). A
classroom ightbenoisywhilethereisalotof learninghappening!
Whenconsideringclassroom anagement,it'simportanttoconsiderthedynamics
of theclassroom.Therearethreegroupsof studentsinatypicalclassroom.About80
percentofstudents"rarelybreakrulesorviolateprinciples",about15percent''break
rolesonasomewhatregularbasis,andabout5percent"arechronicrolebreakersand
generallyoutofcontrolmostofthetime."Thetrickofagoodmanagementplanisto
"controlthe15percentwithoutalienatingthe80percentandwithoutbackingthe5
percentintoacomer"(Curwin& Mendler,1988,p.28).Thisiscalledthe80-15-5
principle.
Beforediscussingeffectiveclassroomanagementtechniquesdiscoveredby
researchers,it ispracticaltobeawareofjusthowresearchersmeasureeffective
management.Researcherstypicallyuseacombinationoftwoelementsindetermining
whetherclassroom anagementissuccessful.Themostobviousislackof inappropriate
behaviorintheclassroom.Theotheristheon-taskbehaviorofthestudents.The
existenceornon-existenceofthesetwoelementsdeterminewhetherornotthestudentis
doingwhatheshouldbedoing,i.e.payingattentiontotheteacher,doinghiswork,etc.
Now,ontotheresultsofthestudies!
Pre-school
Inthefourpre-schoolstudies,variouscharacteristicsofeffectivemanagement
werefound Twostudiesagreedthathesmoothnessofthetransitionbetweenactivities
isextremelyimportantforkeepingthestudenton-task.(Scott,1997;Kounin& Doyle,
1975).Kounin& Gumpalsofoundthathetypeofactivityinfluencedtheextentofthe
5studentsbeingontask.Thestudentsweremoston-taskif theyweredoingindividual
work Theywerefairlywellontaskif theyhadonethingtopayattentionto,i.e.a
teacherdemonstration.However,thestudentswereeasilydistractedif theyneededto
interactwithotherchildren,asinrole-playorgroupwork(1974).Thisseemstoindicate
thatco-operativel arningmaynotbebestforpre-schoolstudents.
Scottfoundothereffectivetechniques.First,hefoundthathelengthofactivities
wasalsoimportant.Fewerepisodes,whichlastedlongerperiodsoftime,seemedtokeep
thestudentsmoreengrossedratherthanalargernumberof shorteractivities.Thismay
beinpartduetothedifficultyofmakingsmoothtransitionsbetweenactivities.
Secondly,hefoundthateffectiveteachersusedthebeginningperiodofthedayto
establishpatternsfortherestoftheday. Onecommonwayofdoingthisistogo
through,andperhapspostthescheduleforthedayandexplainwhatisexpectedofthe
studentsfortheday.Lastly,hefoundthateffectivemanagersexpressedagreateramount
ofpositivemotionalfeelingstowardthestudents(1997).
HermanandTramontana,intheirresearchonHeadStartchildrenfoundresults
relatingtotheeffectivenessofestablishingexpectationsthroughinstructionandthe
effectivenessofreinforcement.Theyfoundthat"thecombinationof instructionand
reinforcementismuchmoreeffectivethaneitheroneofthesealone"(Herman&
Tramontana,1971,p.113).Basically,thismeansthatestablishingexpectationsand
reinforcingthestudentswhenexpectationsareorarenotmetisthebestwaytoachieve
the"targetbehaviors." Whilethisresearchdidnotspecificallyaddressrulesandtheir
consequences,itseemsthathereisenoughofaparalleltoconcludethathavingrules
andconsequencesareaneffectivepractice.
- - -- -- - - -
6Effectivemanagementforgradeschoolstudentsrequiresdifferenttechniques
thanthatofpreschoolchildren,asistobeexpected.Kounin'spublicationof 1970
reportinghisstudyof80firstandsecondgradeclassroomswasthegroundbreakerfo
beginningresearchonclassroomanagementHefoundfivemajorcharacteristicsof
goodmanagers,aslistedbelow(Kounin,1970).
1) Teacherisawareofwhatishappeningintheclassroomatalltimes
2) Teachermaintainsasmoothflowofactivitieswithoutdelaysandavoids
interruptions
3) Teachermaintainstheattentionofthewholeclassbytryingtokeepthe
studentsalertandinterestedandbynotfocusingtoolongonasinglestudent
4) Teacherisabletodealwithseveralthingsimultaneously
5) Teacherprovidestudentswithvariedandchallengingtasks
Kouninfoundthatonewaygoodmanagersmaintainedasmoothflowofactivities
wastogivefirm,quietreprimands;thesekindofreprimandsallowthefocustoremainon
instruction.Healsofoundthathefirm,quietreprimandsweremoreeffectivethanangry
andpunitiveones(Kounin,1970).
"InfluencedheavilybythepreviousworkofKounin,"JereBrophyandCarolyn
Evertsonfollowedupwithafive-yearstudyonteachereffectivenessinsecondandthird
gradeclassrooms(1976,p.51).Oneofthefocusesofthestudywaseffectiveclassroom
management.A largeportionoftheresearchresultsreinforcedthefindingsofKounin.
SimilarlytoKounin'sfifthmajorfinding.BrophyandEvertsonlearnedthatmore
effectivemanagersindividualizedthestudentsworkmoreoften,whichresultedinthe
studentsworkingconsistentlywithfewerinterruptions.Theylikewisefoundthat
monitoring,Kounin'sfirstmajorfinding,wasimportant.Theyfurtherlearnedthat
effectiveteachersoftenstationedthemselvesinplaceswheremonitoringwouldbeeasy.
Finally,BrophyandEvertsonfoundthatmaintainingasmoothflowofactivities
(Kounin'secondmajorfinding)wasalsoimportant.Specifically,theyfoundthat
7keepingtransitionsshortanddeliveringreprimandsinacalm,controlledmannerwere
effective.Theylearnedtheimportanceof interveningquickly,beforeescalationwas
possible(Brophy& Evertson,1976).
BrophyandEvertsonlearnedthatheexistenceofrulesmakesforabetter
managedclassroom.Theyalsofoundthathenumberofrulesissignificant.If ateacher
hastoomanyrules,therulestendtobe"overlyspecificandessentiallymeaningless"
(Brophy& Evertson,1976,p.58).Themoreeffectiveteachersexplainedtheruleswell
atthebeginningoftheschoolyearandhadaclassdiscussiononthereasonsbehindthe
rules.Discussingtheruleswiththeclassseemstohavetheeffectofhelpingthestudents
tounderstandtherules,aswellastorememberthem(Brophy& Evertson,1976).
BrophyandEvertsonalsolearnedthateacherseliedonstudentsomanage
themselves!Whenstudentsneededhelpwithanassignment,someeffectivemanagers
setupasystemwherethestudentsaskaclassmatefirst.Effectivemanagersalso
establishedsomethingforstudentsodowhentheycompletedtheirwork.Studentswere
expectedtogotoalearningcenterintheroom,orplayapreparedgameindependently
uponcompletingwork.Bothtechniquesaretimesaversforteachers(Brophy&
Evertson,1976).
Finally,BrophyandEvertsonfoundthathereisastrongrelationshipbetween
studentlearningainsandgoodmanagement.In theirwords,
"Thereasonseemobvious:teacherswhohavefewdiscipline
problemsthereforehavemostoftheirtiineavailableforteachingandare
morelikelytoteachsuccessfullycomparedtoteacherswhospend
significantamountsoftimefightingforattentionortryingtodealwith
severedisruptionsanddisciplineproblems"(1976,p.54).
TheworkofEvertsonandBrophyintheareaofmanagementdidn'tendwiththis
longstudy!
- - - - - -- --
8Anderson,EvertsonandBrophyparticipatedintheFirst-gradeReadingGroup
Study,whichtriedto"verifythepresumedeffectivenessof severalinstructional
techniques"(1979,p. 193).A smallpartofthisstudydealtwithclassroom anagement
issues.Theyfoundthatlowtransitiontimeandbehaviorcorrectionsweretwovery
importantelementsinsuccessfulc assroom anagement(I979).
Anderson,EvertsonandEmmerconductedalargestudyofclassroom
managementi 27thirdgradeclassrooms.Theyreportedthreeimportantelements.
First,"teacherbehaviorsthatmayconveypurposefulness"(Anderson,Evertson&
Emmer,1980,p.346).Teacherswerereadywithmaterialsandsupplyaheadoftimeand
heldtheirstudentsaccountableforcompletingtheirworkintheallottedtime.Theyused
theirclasstimewiselybyusingasmuchtimeaspossibleforinstructionandaslittleas
possibleforproceduralmatters.(Anderson,Evertson& Emmer,1980).
Second,"teacherbehaviorsthateachstudentshowtobehaveappropriately"
(Anderson,Evertson& Emmer,1980,p.348).Theyusedthebeginningoftheschool
yeartoteachrulesandproceduresandtopracticethemwiththestudents.Teachers
followedthroughwithconsequencesinamanner-of-factmannerandgavetheirstudents
specificfeedback- bothpositiveandnegativefeedback(Anderson,Evertson& Emmer,
1980& Evertson& Anderson,1979).
Third,"teacherskillsindiagnosingstudents'focusofattention"(Anderson,
Evertson& Emmer,1980,p.351).Effectivemanagerswereabletomonitorbehavior
andtorecognizewhetherstudentswereontask.Whenfindingastudentnotontas~the
effectivemanagerstrivestofigureoutwhy_If astudentwasinneedof information,the
teacherprovidedtheinfonnationquickly_Inadditiontobeinggoodmonitors,the
teachersactually"plannedthedaycarefullyenoughtomakesurethatmonitoringcould
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beaccomplishedasily"(Evertson& Anderson,1979).Ingeneral,theeffective
managerstrivestokeepthestudents'attention.Someofthedifferentmeansteachers
usedarelistedbelow.
. Theyarrangeddesksothathestudentsfacedorcouldeasilyfacethe
pointintheroomwheretheymostoftenfocusedattention.
. Theteacherssuccessfullyusedvarious'tricks'forgrabbingstudents'
attentionduringlessons(moderatingvoice,movement,andpace).
. Theteacherscheduledtheday'sworksothathestudentscouldbegin
withactivitiesinwhichitwaseasytofocusattentionandparticipate
rightaway(especiallywhenchiJdrenorgroupsofchildrenhave
difficulty'settlingin'atfirst).Aftersuccessfullyparticipatinginan
initialactivity,thestudentscouldmoreeasilyslipintomore
demandingactivities.
. Thebettermanagersclearlystartedandstoppedactivities,providing
warningsbeforetransitions,andtheyusedotherstrategiestobreak
momentumwhennecessaryaswellastorestarti (Anderson,Evertson
& Emmer,1980,p.352).
In 1979,BrophyandMcCaslindidastudyonthemanagementofgradeschool
students,theClassroomStrategyStudy.Thestudentshadvarioustypesofproblem
behaviors;i.e.lowachievers,under-achievers,etc.Theyfoundthatmoreeffective
teacherswereabletocomeupwithmoredetailedandmorelong-termstrategiesfor
improvingvariousproblemsituations.Theyalsofoundthateffectiveteacherswere
morewiHingtobepersonallyinvolvedinworkingwiththeirstudents(1992).
UsingthedatafromtheClassroomStrategyStudy,BrophyandRohrkemper
investigatedtheissueofproblemownershiponclassroomanagementDependingon
whetherastudent'sproblematicbehaviornegativelyaffectedtheteacher,thestudentor
both,theproblemswereperceivedasteacher-owned,student-owned,andshared
problems,respectively.Theyfoundthatperceptionsofproblemownershipdoaffecthow
teachersperceivethestudentandtheteacher'sstrategiesincopingwiththeproblems.
Forexample,if astudent'sproblemwasbotheringtheteacher(i.e.wasperceivedas
---
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teacherowned).theteacherwouldbemorelikelytouseamoreaggressivestrategyto
solvetheproblem(1981).Thisseemstoindicatethateachersvalueanon-disruptive
studentoverastudentthatisontask.
In theClassroomOrganizationStudy(COS)Emmer.EvertsonandAndersontried
tofindouthoweffectivemanagersbegintheschoolyearandwhatbasicprinciplesof
effectivemanagementwereunderlyingteachingthroughouttheschoolyear.They
focusedon27thirdgradeteachers.Thereweremanycharacteristicsfoundofthe
effectivemanagers.Suchteacherstaughttherulesandproceduresduringthefirstseveral
weeksofschoolandtreatedthemasamajorteachingtask.Theyalsomadesurethathe
consequencesforbreakingruleswereveryclear(Emmer.Evertson& Anderson.1980).
Effectivemanagersstartedmonitoring"behaviorcarefullyatthebeginningof the
yearandstoppedinappropriateb haviorquicldywereabletokeepdeviantbehaviorrates
low"(1980.p.230).Incontrast,heineffectivemanagersdidnotdothisatthebeginning
andtheamountof "deviantbehavior"intheirstudentsincreasedthroughouttheyear!
Theeffectiveteachersalsoappliedconsequencesconsistently.Finally.theeffective
teachersinthisstudymadesurethattheygavecarefuldirectionstothestudentsbefore
theywerewillingto"turnthemloose"(Emmer.Evertson& Anderson.1980.p.230).
EmmerandEvertsonlaterjoinedSanfordandClementsintheClassroom
ManagementImprovementS udy(CMIS). In thisstudy.firstthroughsixthgrade
teachersweregivenamanualwithelevenprinciplesmeanttoimprovetheirclassroom
managementtechniques.ManyoftheelevenprincipleswerebasedontheCOSoThe
manualhadonechapterforeachprinciple.includinganexplanationandexamples.They
foundthatheteacherswhoreadthemanualhadsignificantlybettermanaged
classrooms.
II
"Resultsindicatedthatinclassestaughtbytreatmentteacherstherewas
significantlyessinappropriatestudentbehaviorthaninclassestaughtby
controlteachers.Treatmentteachers'classesalsohadsignificantlyower
proportionsofstudentsoff-taskwithoutheteachers'permission,and
significantlygreaterproportionsofstudentsengagedinappropriateasks
(Evertson,etaI,1983,p.179).
Buttheydidn'tstopthere!Theywentontoevaluatetheeffectivenessofeachof
theelevenprinciples.
TheresultsoftheCOSwerereinforcedGoodmanagerse tablishedandtaught
procedures,rulesandconsequencesinthebeginningoftheyear.Theymonitoredstudent
behaviorclosely,consistentlyusedprocedures,intervenedquickly,andapplied
consequencesconsistently.Theyalsofoundthatinstructionalclarityisassociatedwith
goodmanagement.RecallthatheCOSfoundthatcleardirectionswereimportant.This
time,theyfoundthatinadditiontoclarityofdirections,clarityinpresentingof
informationwasimportant(Evertson,Emmer,Sanford& Clements,1983).
Finally,theyalsofoundoneresulthatdidn'tappearontheCOSoIncreasing
studentaccountabilityalsohadpositiveffectsonstudents'behaviors.Developing
"proceduresthatkeepthechildrenresponsiblefortheirwork"(Evertson,Emmer,
Sanford& Clements,1983,p.177)will goalongwayinpreparingchildrentobecome
independentdecision-makers!Suchanemphasisonstudentaccountabilitywould
addressEdwardRozycki'scleverlyputconcernthat"aschool's'disciplinary'procedures
mayhavelittletodowithdevelopingdisciplineinthestudents"(Rozycki,1999,p.1).
BorgandAscionne'sresearchalsoinvolvedatreatmentprogramforteachers:The
UtahStateUniversityClassroomManagement(USUCM)Program.Theyfocusedon
thirdthroughsixthgradeclassrooms.TheUSUCMProgramsuggestedthirteenwaysto
improveclassroom anagementSevenofthethirteentechniqueswerestrongly
- -- - --- - - - - - - -
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correlatedwitheffectiveclassroom anagement.Thesetechniqueswere:positive
questioningtechniques,alertingcues,peerinvolvement,academicspecificpraise,
nonacademicspecificpraise,generalpraise(1982).(Fivemoretechniqueswerealso
correlated,lessstrongly.Unfortunately,theauthorsdidn'tidentifythesefivetechniques.)
Seebelowforbriefdescriptionsof someoftheseventechniquesli tedabove).
. Positivequestioningtechnique:Teacherframesquestionbefore
callingonpupil
. Alertingcue:Teacheralertsnon-performersthatheymaybe
calledonortheirworkmaybechecked.
. Peerinvolvement:Teacherasksstudenttorespondtoanother
student'srecitationorworkactivity(Borg& Ascionne,1982,p.
88).
In additiontofindingcertainelementshatcorrelatedwitheffectivemanagement,they
foundthateacherswhowentthroughtheprogramhadbettermanagedclassrooms(Borg
& Ascionne,1982).
Thompson,BrasswelI,Persons,TuckerandRollinsdidastudyontheeffectiveness
ofusingcontingencymanagementtheoryandontheeffectivenessoftrainingteachersin
contingencymanagement.Contingencymanagementisdefinedasemphasizingthe
reinforcementofappropriateconductwhileminimizingattentiontoinappropriate
conduct.Theyfoundthatafterteachersunderwentcontingencymanagementtraining,
therewereimprovementsin theclassroom(1974).Afterthetreatment,"childrenin
experimentalclasseswereaboutone-halfasdisruptiveascontrolsandalmost50%more
involvedinassignedtasks"(Thompson,etal1974,p.27).Theyconcludedthat
contingencymanagementworkswellformanygradeschoolteachers.
ResearchbyAyllonandRobertsonSthgradeboysfoundthatstrengthening
academicperformancer suJtedinfewerdisciplineproblems.Whenacademicskillswere
reinforcedwithatokensystem,theboyshadmoremotivationtofocusontheirwork.
- - -
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Thisincreaseinon-taskbehaviorcausedadecreaseininappropriateb haviors(Ayllon&
Robers,1974).
OtheresearchbyBorg,GoodandMedleyalsosupportsucharelationship.They
foundthathereisasignificantrelationshipbetweenappropriatestudentbehaviorand
studentachievementgains(Evertson,etai,1983).However,theworkofAyllonand
Robertswentonestepfurther.Theyfoundtryingtodecreasedisciplineproblemsdonot
reinforceacademicskills (1974).Thisis importantbecauseit indicatesthatgood
instructionisapre-requisiteogoodmanagement!Thisgoesagainstthecommonbelief
thatteachersneedto"makethemsitstillsotheywill learn,"asindicatedinthe
introductionofthispaper.Rather,thefindingsindicatethatif we"teachthembetterand
theymaysitstill"(Alyllon& Roberts,1974,p.71).Theauthorwouldliketosuggestthat
assuminga teacherhasbotheffectiveinstructionandeffectivemanagement,the
relationshipgoesbothways,i.e.thateffectivemanagementpromoteslearningand
effectiveinstructionpromotesawell-managedclassroom.
DreikursandCasselwroteabooktogethercalledDi.<;ciplinewithouttear,';:What
todowithchildrenwhomisbehave.Althoughthisisnotaprimmyresearchwork,the
authorsmakesomeindicationsthatheyhavedoneresearchonthetopicandhavefound
somebasisfortheirconclusions.AccordingtoDreikursandCassel,whenachild
misbehaves,"heisactingonthefaultylogicthathismisbehaviorwill givehimthesocial
acceptancewhichhedesires"(Dreikurs& Cassel,1972,p.32).Theycontendthat
childrenbetweentheageoffiveandtenmisbehaveintheclassroomduetofourmistaken
goals.Thesegoalsare:1)togetattention,2)togainpower,3)togetrevenge,and4)to
displayfeelingsof inadequacy.A teachercanfigureoutwhichgoal(s)astudenthasby
askinghimthefollowingquestions(Dreikurs& Cassel,1972,p.44).
- - - - -- - - -- -
--.----------.
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. "Coulditbethatyouwantmetonoticeyou?"(Goal1)
. "Coulditbethatyouwanttobetheboss?"(Goal2)
. "Couldit bethatyouwantogeteven?"(Goal3)
. "Coulditbethatyouwanttobeleftalone?"(Goal4)
Onceateachercandiagnosewhichofthefourgoals(orcombinationofthefour
goals)astudentisstrivingfor,hecanuseacorrectiveprocedurethatisanappropriate
responsetothestudent'sgoal(s). Fourpossiblecorrectiveproceduresforthefourgoals
arerespectively,1)nevergivethechildattentionwhenhewantsit,2)don'tfightand
don'tgivein,3)neversayyouarehurt,and4)encouragewhenhemakesmistakes.More
detailedresponses,aswellascharacteristicsofchildbehaviorsarelistedinthetablein
AppendixA Intheauthor'sexperienceofstudentteachingsecondandthirdgraders,this
techniqueasawholeseemedveryeffective!
Junior High
Thestudiesdoneonjuniorhighteachersyieldedconcretesuggestionsfor
effectiveclassroom anagement,manyofwhichoverlapwiththeresultsfromresearch
onmanagementi gradeschools.Bothjuniorhighstudiesagreedthathefirstdayof
schoolisextremelyimportantforestablishingcontrolfortherestoftheyear(Moskowitz
& Hayman,1976;Evertson& Emmer,1982).Evertson& Emmerlistedsomeofthe
importantpartsofthefirstday(1982).Theyfoundthatmoreeffectiveteachers:
1) werebetteratteachingrulesandprocedures
2) hadstudentskeepcopiesoftherules
3) weremoreexplicitaboutdesiredbehavior
4) hadexpectationsaboutcallouts,movementaboutheroom,talkingamong
studentsandhand-raising.
EvertsonandEmmeralsoidentifiedtechniquesthatwerepredominantthroughout
theentireyear.Teachersmonitoredextensivelyandquicklyattendedtoinappropriate
behavior(beforeanythingcouldbecomealargeproblem).Effectiveteachersalsowere
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moreconsistentinenforcingrulesandproceduresandmoreconsistentinmanaging
behavior.In TeachingStrategies:A BetterGuidetoIn.ftruction,theauthorsupportthe
importanceof consistency."Teacherswhoareeffectivemanagers.. staterulesclearly
andenforcethemconsistently.On-again,off-againenforcementcontributestostudent
behaviorproblems"(Orlich,Harder,Callahan& Gibson,1998,p.186).
Themoreeffectivemanagerswerealsobetterabletoaddresstheproblemofa
studentbehavinginappropriately,evenif thereweren'tanyestablishedruleorprocedure
regardingthatparticularbehavior.Theyalsoignoredisruptivebehaviorless(1982).
MoskowitzandHaymanfoundthatheveryteacherswhoestablishedcontrol
mosteffectivelywereratedbytheirstudentsasbeingthebesteachers.Theyalsofound
thatalthoughthebesteacherswereverygoodatcontrollingtheclassroom,theyalso
provideda"wann,understanding,supportiveclimateinwhichstudentsfeltcomfortable
andwereabletoworkproductively"(Moskowitz& Hayman,1976,p.288).
Doyledidastudyon7juniorhighEnglishteachersto"inanefforttodiscover
howclassroomsaremanaged"(Doyle,1984,p.259).Hiswork.resultedinsixmajor
findings.I) Successfulmanagers"constructlessonsthatfittheexternally-pacedschedule
oftheschoolday"(Doyle,1984,p.275).Theydesignedthelessonsothatheyfitwell
intoa55-minuteperiod.They"clearlymarkedtheclosingofasessionwithadistinct
routinefordismissal"orletthebellinterruptthelastactivity(Doyle,1984,p.271).2)
Successfulmanagers"useactivitiesthathaveaclearprogrammeofactionfor
participantsff(Doyle,1984,p.275).Theygavepreciseinstructions.3)Effective
managersffexplicitlymarktheboundariesofactivitiesandthetransitionsbetween
activities"(Doyle,1984,p.275).Theyhadffdistinctpatternsforopeningandclosing
sessionsandclearlysignaledthebeginningandendingofsegments"(Doyle,1984,p.
- - - - - -
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272).4)They"demonstmtesituationalwarenessbyattendingtodetailsand
commentingoneventstakingplaceintheroom"(Doyle,1984,p.275). 5)Effective
managers"protectactivitiesuntiltheyareestablishedbyactivelyusheringthemalong,
focusingpublicattentiononworkandignoringmisbehaviorthatdisruptstherhythmand
flowofevents"(Doyle,1984,p.275).Theyoftengooverthefirstfewitemsofan
exerciseandmovearoundtheroomtoseewhetherstudentswereontask.Forthefirst
monthofschool,theyalsooftenavoidworkingwithindividualstudentsforaprolonged
periodoftime.(Doyle,1984).6)Effectivemanagers"pushstudentshroughthe
curriculumevenwhenmisbehaviorisprevalentintheclass"(Doyle,1984,p.275).They
"fill communicationchannelswithinfonnationaboutcurriculumcontentand
assignmentsratherthanmisbehavior"and"seemedtopreferhandlingmisbehavior
privatelyandtomaintaintherhythmorflowofclassevents"(Doyle,1984,p.274).
HighSchool
A studyofhighschoolsinLondonthatarecomparabletoAmericanhighschools
producedalistofsevemleffectivemanagementtechniquesforhighschoolteachers.
Theyfoundthat"children'sclassroombehaviorwasmuchbetterwhentheteacherhad
preparedthelessoninadvance,sothatlittletimewaswastedatthebeginninginsetting
upapparatusorhandingoutbooksandpapers"(Rutter,Maughan,Mortimore& Outson,
1979,p.184).Theyalsofoundbenefitswhentheteacherarrivedontime.Itwasalso
foundthat"ifthelessonwasplannedasclass-oriented,theteachermainlydirected
attentiontotheclassasawhole"(Rutter,etaI,1979,p.184).Theyalsofoundthat"pupil
behaviorwasmuchbetterwhenteachersusedanampleamountofpmiseintheir
teaching"(RutteretaI,1979,p.185).
17
Unfortunately,researchonmanagementat hehighschoolevelisverylimited.
Let'sconsiderwhatteachersay. ManagingToday~<;Cla<;sroom:SecondarySchool,a
videotapedistributedbytheAssociationforSupervisionandCurriculumDepartment,
discussesthemanagementstrategiesofNewVistaHighSchoolinCalifornia.This
schoolhasauniqueprogramandtheschoolrarelyhasanydisciplineproblems.The
teachersinthehighschoolhavefoundthatkeepingthelessonsinterestingandpurposeful
preventsaddressestheissueofboredomandcutsbackonoff-taskbehavior.Mr.Zola,a
socialstudiesteacheratthehighschoolpointsout,"ifyoulookatameeting,adults
misbehave[whenthey'rebored]- morepolitely,buttheystilldo.Theydootherchores
[or]talktotheirneighbors"(Checkley& Oppenheimer,1998).Keepingtheinterestlevel
of thestudentshighseemstobeimportantacrossallages.Rememberthatinhisstudyof
firstandsecondgraders,Kouninfoundthatkeepingthestudentsinterestedwasa
characteristicofagoodmanager.
Trainingteacherstobecomebettermanagers
If effectiveclassroom anagementisanecessarypartofeffectiveteaching,
shouldteachersbetrainedineffectivemanagementpractices?Toanswerthisquestion,
it isnecessarytoknowwhethersuchtrainingiseffective.Earlier,wediscussedsome
researchworksthatindicatedthateachert aininginmanagementdoesimprove
managementskills.Thesewill bereviewedbriefly.
RecalltheworksofBorgandAscioneandofBrasswell,Persons,Tuckerand
RoJIins. BorgandAscionefoundthatheteacherstrainedintheUSUCMProgramhad
bettermanagedclassroomsthanthecontrolteachershad.Brasswellandhisfellow
researchersfoundthatinstructingteachersincontingencymanagementbeforeschool
beganresultedinbettermanagedclasses,ascomparedwithteacherswhowerenotgiven
- - - - - - --- - - -
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contingencymanagementtraining.Evertso~Emmer,SanfordandClements'manualwith
theelevenresearch-basedprinciplesofgoodmanagementcausedimprovementsinthe
teachersthatreadit!
As longasmanagementtrainingiseffective,experienceshouldn~betheonly
teacher.In 1984,McDanielnotedthat
"mosteachersentertheprofessionandperseverein it,withlittle
ornotraininginschooldisciplinetechniques.Thisis indeedstrange
whendisciplineProblemsaresoftequentlycitedasthegreatestdilemma
facingpublicschools. . Fewstatesmentionbehaviormanagementi
certificationregulations.. Fewcollegesoruniversitiesrequire(oreven
provide)coursesinclassroomdisciplineforregularclassroomteachers"
(asquotedbyTauber,1990,p.6).
Thisauthorecommendsthateveryteachereducationprograminclude
classroom anagementtraininginthecurriculumandthatschoolsprovide
managementworkshopsforteachersbeforetheybegintoteachtheschoolyear.
In thewordsofEvertsonandAnderson,"themoreinformationateacherhas
aboutwhatoexpectandwhatneedstobeplanned.. . . themoresuccessfulheor
sheislikelytobeinestablishinganeffectiveclassroom anagementsystem.
CommonThemes
As thereadermayhavenoticed,manyoftheresearchresultsoverlapeachother.
Overall.itseemsthathegeneralprinciplesoftheresearchacrossdifferentgradelevels
arethesame.Thus,thecommonthemesdiscussedinthenextfewpageseemtobe
applicableforallages.
Preventionllntervention
Classroom anagementseemstobemadeupoftwoparts:preventionand
intervention.Whentryingtopreventproblems,considerthequestion"Whatcanbedone
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topreventproblems?"Whenintervening,askyourself:"Whatcanbedonewhen
misbehaviorccurstosolvetheproblemwithoutmakingitworse?"
Themostpopularpreventativemeasureisestablishingrulesandconsequences.
HoffineisterandLubkegiveanexampleofaruleasapreventativemeasureinResearch
intoPractice(1990,p. 164).
"Rulesshouldhaveastrongpreventativerole.Forexample,if ateacher
constantlyreprimandsstudentsforplayingwithobjectsontheirdesksand
setsnorulesrelatedtowhatshouldbeonthedeskforaspecificactivity,
heorshehasfailedtomakeuseofasimplepreventativeoption- theuse
ofasetofrulestoguidetheeffectiveuseofdeskspacein schoolandin
futureworkplaces."
Probablythemostcommoninterventionmeasureistoenforcearulewhenit is
brokenbyapplyingaconsequence.
Ourgoalasmanagersshouldbetotrytodoasmuchinthewayof
preventionaspossible.Astheoldsaying oes,"anounceofpreventioniswortha
poundof cure."
RulesandConsequences
Whilelittleof theresearchcitedherehasspecificallyfoundthathavingrulesand
consequencesiseffective,manyoftheeffectivestrategiesactuallyinvolvethe
establishmentandenforcementofrulesandconsequences.It seems,then,thathe
researchersa sumethatestablishingrulesandconsequencesisaneffectiveclassroom
managementpractice.Thismakesense,becauseit isappropriateforthestudentso
knowtheteacher'sexpectationstobeginwith.
EffectiveRules
Somerecommendationshavebeenmadeforeffectiverules.Rulesaredefinedas
behavioralexpressionsoftheprinciplesthatdefineclearlywhatisandisnotacceptable
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intheclassroom.Suggestedguidelinesforrulesinclude:1)rulesshoulddescribe
specificbehavior,2)createrulesinpositivetermswhenpossible,3)rulesshouldbe
brief,and4)increatingrules,avoidtheword"try."So,howspecificshouldarulebe?
ConsiderspecificityinthisexamplefromDi..vciplinewithDignity.
TooVague:Donotinterferewithanotherstudent'slearning.
TooSpecific:Donotpokeyourfingersinanotherstudent'seye.
Just Right:Peoplearenotforhitting.Keepyourhandstoyourself
Ifrulesaretoovague,itmakesthemdifficultoenforce.However,if theyaretoo
specific,itwouldbenecessarytohaveanexcessiveamountofrulestocovereverything!
Consequencesv .Punishment
Manyauthorsthathavecreatedguidebooksonclassroom anagementagreethat
usinglogicalconsequencesisbetterthanusingpunishment.Logicalconsequencesare
distinctlydifferentfrompunishment.Consequencesaredirectlyrelatedtotherule."They
arebothlogicalandnatural,andtheyhelptheruleviolatorlearnacceptablebehavior
fromtheexperience.Theirintentis instructionalratherthanpunitivebecausetheyare
designedtoteachstudentshepositiveornegativeffectsoftheirbehavior"(Curwin&
Mendler,1988,p.70)."Punishmentinvolvesretaliationandisnotaneffectiveteaching
method"(Dreikurs& Cassel,1972,p.62).Thisactuallyisn'tanewidea.A 1907
publicationonclassroom anagementbyWilliamChandlerBagleyexpressesa
preferencetologicalconsequencesoverpunishment!Hesays,"theinflictionofapenalty
isalwaysthelastresort,reservedforthosecasesinwhichallothermeansfail"(Curwin
& Mendler,1998,p.24).Someexamplesofruleswithlogicalconsequences,alongwith
punishmentstocontrastarelistedbelow(Curwin& Mendler,1988,pp.70-71).
1. Rule:All trashmustbethrowninthebasket
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Punishment:Apologizetotheteacherinfrontofthewholeclass.
Consequence:Pickyourtrashupoffthefloor.
2. Rule:Testsandhomeworkmustbecompletedindividuallyunlessgroupworkis
assignedThereisnocopyingotherstudents'work.
Punishment:Write100times,"I will notcopyotherstudents'work."
Consequence:Dothetestorhomeworkagainundersupervision.
3. Rule:Notalkingwhensomeoneelseistalking.If youwanttospeak.,waituntil
thecurrentspeakerhasfinished.
Punishment:Sittinginthehallfortheentireperiod.
Consequence:Waitfiveminutesbeforespeaking.
Havea JlJmgeof Consequences
InDisciplinewithDignity,it issuggestedthatateachershouldhavearangeof
consequences.Havingarangeofconsequencesenablestheteachertochoosethemost
appropriateconsequencewhenenforcingarule.Thissuggestionbecauseitenablesa
teachertobeconsistentinenforcingrules,theimportanceofwhichisdiscussedlater.
Therangeofconsequencesforarulecantypicallyincludeareminder,awarning,anda
numberof logicalconsequences.ConsiderthefollowingexampletakenfromDiscipline
withDignity.
Rule: Homeworkmustbeturnedinontime
RangeofConsequences:
1. Reminderoftherule
2. Warning
3. Handinhomeworkthecloseofschoolthatday.
4. Stayafterschooltofinishhomework.
5. A conferencebetweenteacher,student,andparentto
developanactionplanforcompletinghomeworkontime.
If MissMartinhastwostudentshatdidn'turnintheirhomeworkone
day,shecangivethemdifferentconsequences,dependingonherjudgement.
SupposeSusanhasnevermissedanassignmentbeforeandtodayshedoes
becauseoftheconfusionofherfatherbeingtakentothehospital.MissMartin
maychoosetosimplygiveherareminderorawarning.Indoingthis,shehasnot
failedtodeliveraconsequence.If Tomgivesheranexcuse,buthehasalready
shownupwithouthomework10timesalready,sheMissMartinmaydecidetoset
upaconference(Curwin& Mendler,1988).
Monitoring
Inorderforateachertoknowthatastudentisfollowingtherulesand
procedures,it isimportantfortheteachertopayattentiontowhatishappeningin
theclassroom!A goodmonitorisabletokeeptabsonwhatishappening,evenif
therearemultipleactivitiesoccurringatonce.It isalsoimportantfortheteacher
todemonstrateawarenessofwhatishappeningintheclassroom.Onewayof
doingthisisbycommentingoneventsoccurringintheclassroom.Childrenoften
characterizeagoodmonitorasateacherwho"haseyesinthebackofhishead!"
Monitoringalsoincludesbeingabletodiagnosewhereanindividualstudent's
focusofattentionlies. If astudentisnotontask,aneffectiveteacherstrivesto
findoutwhyandtofix thesituation.Monitoringalsoenablestheteachertobe
awareofanyinappropriateb havioroccurringintheclassroom.
EnforcingRulesandApplyingConsequences
Oncetheteacherisawareofanyinappropriateb havior,it ishis
responsibilityofollowupbyenforcingtherulesandapplyingaconsequence.It
isveryimportanttobeconsistentindoingso! If studentsdon'tneedtowonder
whethertheteacherisgoingtoenforcearule,theywon'testheteacherasmuch!
It'sdesirabletogiveminimalattentiontoinappropriateb havior,butdon'tignore
it!
Thedeliveryofthe"desist"isjustasimportantasfollowingthrough.
Addressthestudentsoonafterinappropriateb haviorbeginsothatheproblem
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doesn'tgetachancetoescalate.Whenaddressingthestudent,doitquietlyand
firmly.(There'snoneedtoyell.)Thisallowsnoroomforargument.If the
studenttriestoargue,don'tgetinvolvedinapowerstruggle.Simplyrepeatwhat
wassaidinitially.Don'tgetupsetwiththestudent.Dealwithhiminamatter-of-
factmanner.Deliveringadesisthiswaywillpreventthedisruptingtheclassand
will maintainthedignityofthestudent.
The Beginning of theSchool Year
Thebeginningoftheschoolyearseemsextremelyimportant.Atthevery
beginning,teachersneedtoclearlyconveyexpectations.Aftercompilingtheresultsof
researchonthebeginningoftheschoolyear,itseemsthatthereareeighthingsateacher
candotocommunicatehisexpectations.
1. Establishingprocedures,rulesandconsequences
2. Teachrulesandprocedures
3. Practicefollowingrulesandprocedures
4. Makesureconsequencesareclear
5. Monitorcarefully
6. Followthroughwithconsequencesquickly
7. Beexplicitaboutdesiredbehavior
8. Haveexpectationsforcallouts,movementintheroom,andtalking
Teachersthatdothesethingsatthebeginningoftheschoolyearhavemuchbetter
managedclassrooms.Teacherswhodoteachtheminthebeginningbutdon'tspend
sufficienttimeonthetaskandteacherswhotrytoimplementthemlaterintheyearoften
fmdthemselvesftustratedwithadisruptiveclassroom.
TimeManagement
Managingtimewiselyisagreatpreventativemeasure!Effectivemanagershave
materialspreparedaheadoftimeandminimizetimeforhandingoutmaterialsandsetting
upapparatus.Effectiveteachersavoiddelaysandinterruptionswhenpossible.They
- - - --- - - - - -- - - -
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alsoscheduleactivitiestofitwellintothetimeblock.Theydon'tendclassearly,but
clearlymarktheclosingofasessionorletthebellinterruptwork.Followingthese
suggestionsaturallylendsitselftomaximizationf instructionaltime.
TransitionsBetweenActivities
Researchasfoundagainandagainthatransitionsbetweenactivitiesarevery
important!Transitionsaresmoothif thebeginningandendofactivitiesareclearly
markedbytheteacher,withclearinstructionsaftertheendofoneactivityandbeforethe
nextone.Effectivemanagerskeeptheirtransitiontimetoaminimum.
Instruction
Differentaspectsof instructionseemtobecorrelatedwithgoodmanagement.
Especiallyimportantisclearinstructionandgivingclearinstructionsbeforebeginninga
newactivity.Skillinmaintainingtheattentionoftheclassseemstobeacharacteristic
ofgoodmanagement,aswellaspushingthecumcuJumandtryingtostrengthen
academicperformance.
GivingStudentsFeedback
Givingstudentsfeedbackinanumberofwaysischaracteristicofagood
manager.Thisisprobablyindirectlyrelatedtogoodmanagementbyenhancingthe
motivationofstudents.Feedbackcanincludegeneralpraise,academicspecificpraise,
nonacademicspecificpraise,specificnegativef edback,andencouragingstudentswhen
theymakemistakes.
StudentAccountabUity
Goodmanagersholdstudentsaccountableforcompletingworkinthetime
allottedWhenaclassisdoingin-classwork,astudentmaybeofftaskwithoutengaging
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inobviouslyinappropriateb havior.Mr.McDaniel,theauthor'ssupervisingteacherat
RSD,suggestedthatgivingclassworkdifferentfromthehomeworkisagoodtechnique.
Theteachercanholdthestudentsaccountableforcompletingtheirclassworkby
requiringthatitbedonebytheendofclass.If astudentdoesn'tcompleteit,hecanbe
expectedtousesomeoftheirlunchtimeorstudyhalltocomeinandcompletethework.
Studentswhofinishtheclassworkareallowedtobeginhomework.Inusingthis
technique,theamountofon-taskbehaviorincreased!
Relationshipwiththestudents
Goodmanagersactuallyhavegoodrelationshipswiththeirstudents!Students
rategoodmanagersasbeingthe"best"teachers.Goodmanagersarewillingtobecome
personallyinvolvedwiththestudentsandprovideawarm,understandingsupportive
climate.
Closing
It is importanttorememberthatbeinganeffectivemanagerisnotasubstitutefor
beinganeffectiveteacher.Beinganeffectivemanageristiedinwithbeinganeffective
teacher.Insettingupaclassroom anagementplan,considertheeffectiveresearch
practices.Butalsomakesurethatyouchooseonethatfitswithyourindividualstyle.If
ateacherdoesn'tbelieveinthesystemhechooses,it isdoomedtofail! Andremember,
don'texpectanythingtoworkallthetimeforallchildren.In thewordsofBrophyand
Evertson,"themostappropriatemethodofdealingwithaparticularchildorclassvaries
accordingtothedevelopmentallevelofthechildorclass"(1976,p.60).Finally,
rememberthatheultimategoalofmanagementis opromotel arning.If atechnique
works,butdoesn'tpromotel arning,don'tuseit!
- - - - - - - - - - - - - - -- - ----
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SuggestedReadings
Curwin,R.L.& Mendler,A.N.(1988).Disciplinewithdignity.Associationfor
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effectiveteachingstrategies.Massachusetts:Allyn& Bacon.
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RinehartandWinston,Inc.
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AppendixB
ClassroomManagement:
EffectivePractices
Welcometomymaster'sprojecthomepage.I'vesetupthissitetosharewhat
I'velearnedintheprocessofmyliteratureviewonclassroom anagement- MarleneHentschel
SpecialthanksgotomyadvisorGerryBateman,MarkMcDanielandLori
Delavakl
Whyisclassroommanagementimportant?
DBeinganeffectivet acherincludesbeingagoodmanager.
ElGoodmanagementfacilitateslearning
£IConflictisinevitable
The80-15-5Principle
tlTherearethreegroupsofstudentsinatypicalclassroom.
080%ofstudents"rarelybreakrulesorviolateprinciples"
1315%"breakrulesonasomewhatregularbasis"
135%"arechronicrulebreakers"
ElThetrickofagoodmanagementplanisto"controlthe15percentwithout
alienatingthe80percentandwithoutbackingthe5percentintoa
comer." -Curwin &Mendler
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WhatisClassroomManagement?
t1 It is notsimplyamatterof discipline
I'J Itdoesnotnecessarilymeanhavingquietroom
a"theprovisionsandproceduresnecessarytoestablishandmaintainan
environmenti whichinstructionandlearningmayoccur"
-Hofmeister&Lubke
1::. =:I
Goodmanagementisineffectifthestudentsare:
a ontask
£Inotbehavinginappropriately
------
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TwoStepApproachtoManagement
Prevention
'~n ounce of prevention is worth a pound of cure."
Prevention:Whatcanbedonetopreventproblems?
D Keeplessons
D interesting
Dwell-paced
a Assignedseating
£IEstablishrulesandconsequences(asocialcontract)
a Beconsistentinfollowingthroughwithconsequences
Intervention
Intervention:Whatcanbedonewhenmisbehavioroccurstosolvethe
problemwithoutmakingitworse?
f3Reminderofa rule
E1Warning
II LogicalConsequence
EIRemoveormovethestudent(s)
EIDiscussituationprivatelyinthehall
t1Time-out
EIRefertoprincipal
a Refertocounselor,socialworker,orpsychologist
tI Refertopeermediation
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EffectiveRules
Rulesarebehavioralexpressionsoftheprinciplesthatdefineclearlywhatis
andisnotacceptableintheclassroom.
Guidelinesforrules:
£Idescribespecificbehavior
EIcreateinpositivetermswhenpossible
EJbebrief
EIavoidtheword"try"
.. '-:",.~. .,'~.
Howspecific?
TooVague:Donotinterferew,ithanotherstudenfslearning.
TooSpecific:Donotpokeyourfingersinanotherstudentseye.
JustRight:Peoplearenotforhitting.Keepyourhandstoyourself.
ExampletakenfromDisciplinewithDignity.
-------- -----------
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LogicalConsequences
Logicalconsequencesaredistinctlydifferentfrompunishment
DLogicalConsequences
Daredirectlyrelatedtotherule.
EJhelptheruleviolatorlearnacceptablebehavior
Dareinstructionalratherthanpunitivebecausetheyaredesignedto
teachstudentsthepositiveornegativeeffectsoftheir
behavio -CuMin&Mendler
ElPunishment
ais notaneffectiveteachingmethod
EIinvolvesretaliation - Dreikurs&Cassel
Examples
Rule:Alltrashmustbethrowninthebasket
Punishment: Apologizetotheteacherinfrontofthewholeclass.
Consequence:Pickyourtrashupoffthefloor.
Rule:Testsandhomeworkmustbecompletedindividuallyunlessgroup
workisassigned.Thereisnocopyingotherstudents'work.
Punishment:Write100times,"Iwillnotcopyotherstudents'work."
Consequence:DothetestorhomeworkagainundersupeNision.
Rule: Notalkingwhensomeonelseistalking.Ifyouwantospeak,wait
untilthecurrentspeakerhasfinished.
Punishment:Sittinginthehallfortheentireperiod.
Consequence:Waitfiveminutesbeforespeaking.
AdaptedfromDisciplinewithDignity.
- -
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RangeofConsequences
Havingarangeofconsequencesnablestheteachertochoosethemost
appropriateconsequencewhenenforcingarule.
Genericmodel
a Reminder
13Warning
D Logicalconsequence#1
EILogicalconsequence#2
D Logicalconsequence#3
.~ ,
Example
Rule:Homeworkmustbeturnedinontime
Consequences
E3Reminder
EIWarning
13Studentmusthandinhomeworkbeforecloseofschoolthatday
CIStayafterschooltofinishomework
E:IStudentgetsazeroontheassignment
a Aconferenceb tweenteacher,student,andparenttodevelopanactionplanforcompleting
homeworkontime
Considerthesetwostudents
Susan:wl'msorry,MissMartin,butmyfatherwasverysicklastnight.I hadtobaby-sitwhilehe
wastakentothehospital,andintheconfusion,Ididn'thavetimetogetmyhomeworkdone.W
Susanhasnevermissedanassignmentbefore.
Tom: Tomhasgivenexcusesforincompletehomework10timesinthelastmonth.
AdaptedfromDisciplinewithDignity
-- - - -
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Monitoring
"'~-.~..
1:1An effectiveteacherisawareofwhat'sgoingonintheclassroom
E:JChildrenoftencharacterizeagoodmonitorasateacherwho"haseyesinthe
backofhishead."
CAgoodmonitorisabletokeeptabsonwhatishappening,evenifthereare
multipleactivitiesoccurringatonce
ElMonitoringisuselessifnotcoupledwithquickintervention.
L: --,.-.-
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EnforcingRules(Intervention)
DoitQuickly
EI Thispreventstheproblemfromescalating
Delivery
DQuietly
a Firmly
EIDon'targuewiththestudent
EIDon'tgetupset
BeConsistent
a Ifstudentsdon'tneedtowonderwhethertheteacherisgoingtoenforcetherule,
theywon'testtheteacherasmuch.
- - - - - - - - -
